Academic and Intellectual Profile

Ms. Hallabrin/Mr. Burke

Overview
The purpose of this assignment is to better understand your strengths and needs as readers, writers, speakers, thinkers—and students. The academic and intellectual expectations of this course are high, though this does not translate to mean an excessive workload; rather, it means taking time and making the effort to read closely, write and speak with insight, not tossing out the first thing that comes to mind and accepting it as true merely because you thought it.

Reading
Write your responses to the following questions on a separate sheet:

1. List every book you read this summer, including but not limited to the required summer reading books.

2. List all other things you read—blogs, newspapers, magazines, websites. Please note: skimming, glancing, looking at do not amount to “reading.”

3. List anything else you would consider reading which you did this summer.

4. Describe how you read: what you do before, during, and after.

Writing
Describe yourself as a writer, making note of what you do well and what you need to improve upon.

Thinking
Evaluate yourself on the following “Habits of Mind” (on a scale of 1-10):

Broad Intellectual Practices
___Exhibit curiosity

___Experiment with new ideas

___See other points of view

___Challenge one’s own beliefs

___Engage in intellectual discussions

___Ask provocative questions

___Generate hypotheses

___Exhibit respect for other viewpoints

___Read with awareness of self and others

Classroom Behaviors

___Ask questions

___Be attentive in class

___Come to class prepared

___Complete assignments on time

___Contribute to class discussions

___Attend class regularly and on time

Additional College Expectations

___Respect facts and information in situations where feelings and intuitions often prevail

___Be aware that the rhetoric of argumentation and interrogation relate to varied academic disciplines, purposes, and audiences

___Embrace the value of research to explore new ideas through reading and writing

___Develop a capacity to work hard and to expect high standards

___Show initiative and develop ownership of one’s education

Reflect: Choose one strength and one weakness from the lists above, then discuss each in some detail, explaining why you see these as strengths and weaknesses and how each one contributes to or hinders your success.

ACADEMIC LITERACY

Read the following passages, which summarize professors’ responses to the questions in bold. These are from the same report, titled Academic Literacy, published by the CSU/UC. Do the following while you read and after:

· Identify (by underlining) the professors’ key ideas as you read

· Summarize the main ideas when you finish with three bullets that list the main ideas

· Respond: Agree or disagree with the ideas in the excerpt, providing reasons and evidence to support and illustrate your thinking.

Do entering students reflect such habits of mind? 
Generally, college faculty who participated in our study have concerns about the habits of mind of their first-year students. Among the narrative comments, we find assertions that students “are more diligent than in the past, but less able to tackle difficult questions, and much less curious”; “students today seem unwilling to engage in the hard work of thinking, analyzing, unless it is directed to their most immediate interests”; students “over-emphasize the skill dimension of the discipline and ignore the communication dimension,” and, regrettably, “they do not know how to seek help and demand attention.” Faculty expect students to have an appetite to experiment with new ideas, challenge their own beliefs, seek other points of view, and contribute to intellectual discussions, all of which demand increasingly astute critical thinking skills. 
What is meant by “critical thinking”? 
Critical thinking generally refers to a set of cognitive habits and processes. Thus, critical thinkers recursively engage in probative questioning, rigorous analyzing, imaginative synthesizing, and evaluating of ideas. Such thinking ability can be acquired through effort and instruction and is crucial to success in all academic disciplines. Although the 9-12 California English Language Arts Content Standards call for students to identify, describe, compare/contrast, trace, explain, analyze, interpret, and evaluate, often students do not build on these abilities toward higher-order critical thinking skills. Forty percent of our study respondents indicate that their students’ “ability to tackle complex, analytical work” has declined over the course of their teaching years, a figure that rises dramatically with faculty’s length of service. The responses do not suggest the causes of such perceptions; but whatever those causes might be, educators want to avoid, as one faculty notes, “thought processes [that] seem shallow, like ‘sound bites.’” While such sound bites may characterize aspects of the culture at large, they do not characterize the academic culture, which prizes reflective habits of mind regarding critical reading, writing, listening, and thinking. As one respondent puts it, “If [students] can’t write well, I don’t see evidence that they can think well.” Analytical thinking must be taught, and students must be encouraged to apply those analytical abilities to their own endeavors as well as to the work of others. Students whose abilities in critical reading and thinking enable them to grasp an argument in another’s text can construct arguments in their own essays. Those who question the text will be more likely to question their own claims. Frequent exposure to a variety of rhetorical strategies in their reading empowers students to experiment with and develop their own rhetorical strategies as writers.

